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Cluster Attendance 
 
Term   Date    Attendance 
 
Autumn 2023 6th October 2023   Yes  
 
Spring 2024  19th March 2024   Yes  
 
Summer 2024  21st May 2024    Yes  
   
Autumn 2024 11th October 2024   No    
  
Spring 2025  7th February 2025   No 
 
Summer 2025 30th April 2025   No   
 
Autumn 2025 13th November 2025   Yes 
 
Spring 2026  21st January 2026   Yes 
 
The Impact of the Cluster Group 
 
The Inclusion Manager values these opportunities to meet with colleagues from other 
schools who are experiencing similar challenges within inclusion. She reports that 
attendance at cluster meetings provides valuable professional dialogue, useful 
strategies, and time for reflection.  
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At the visit to Whyteleafe Primary School, the Inclusion Manager gained insight into how 
the school uses external agencies to strengthen its therapeutic offer. In particular, the 
visit provided clear signposting regarding effective approaches to supporting pupils 
who have experienced trauma or bereavement and the breadth of pupils who may be 
identified as Young Carers. Whyeleafe also shared how they maximise their environment 
to create suitable spaces for interventions. This motivated the Inclusion Manager to 
consider how the ‘wasted space’ at All Saints could be developed into additional 
therapeutic spaces, small group areas, or 1:1 provision. The visit also prompted the 
Inclusion Leader to consider changing the name of their Wellbeing Corners to Calm 
Corners.  
 
The Inclusion Manager recently visited Wallington Primary Academy, where she was 
interested in learning about their Nurture provision. This prompted reflection on how 
space within All Saints could potentially be adapted to support similar provision. The 
Inclusion Manager shared that she returned to All Saints inspired to renew the already 
embedded wellbeing practices across the school. For example, staff training to refresh 
the Zones of Regulation and a dedicated wellbeing page on the school website. She 
enjoyed hearing about Wallington’s half termly wellbeing morning delivered on the first 
day back after each holiday. Pupils recap the Zones of Regulation and take part in a 
morning of investigations, creative activities, or team building games, Wallington shared 
how this change provides pupils with a soft and supportive transition back into school 
after a break and is something the Inclusion Manager is considering trialling at All 
Saints.  
 
All Saints were unable to attend The Avenue Primary’s cluster meeting due to high staff 
sickness on the day. The next cluster meeting will be held at a school in Jersey. 
Unfortunately, All Saints will be unable to attend due to financial and time restraints. 
The Assessor and Inclusion Manager did discuss a possible change of cluster groups. As 
many of the schools are located far away, they would appreciate more London schools to 
enable more contact and opportunities in between visits.  
 
Evidence 
 
● IQM Self Review and Action Plan 

  
● School website  
 
● Ofsted report   
 
● Statutory Inspection of Anglican and Methodist Schools (SIAMS) inspection report 
 
● Pupil books 
 
Additional Activities 
 
• Learning Wak  
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Meetings held with 
 
● Inclusion Manager/Special Educational Needs and Disability Coordinator 

(SENDCo)/IQM Lead 
 

● Headteacher 
 
● Parent governor 
 
● SEND Link Governor 
 
● Parent Volunteer Readers  
 
● Emotional Literacy Support Assistant (ELSA)/Lego Therapist 
 
● Parents 
  
● Class Teachers including the Deputy Headteacher  
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Evaluation of Annual Progress towards the Flagship Project 
Target 1: To develop a communication-friendly approach across the whole school 
to better support all the learners, whatever their needs may be. 
 
Due to the high and increasing levels of speech, language and communication needs 
across the school, and through recommendation from the Speech and Language 
Therapist (SALT), leaders identified the development of a whole school communication-
friendly approach as a key priority. 
 
As a result, classrooms have been developed to be language rich and communication 
friendly. Distinct areas, such as book corners, mathematics areas, and wellbeing areas, 
and all resources across the school, are now labelled using Widgit symbols. The 
Inclusion Manager explained how this supports organisation and pupil independence, 
making resources accessible for all. In the toilets, a backward chaining approach with 
visuals, breaks routines into small, manageable steps to support toilet training. 
 
Visual timetables are now evident in every classroom to support pupils’ understanding 
of the structure of the school day, to support routines and manage anxiety. In some 
classes, pupils have been given responsibility as “timetable monitors”. The Deputy 
Headteacher, who is also the Year 2 teacher, explained how this has helped to support 
the pupils’ sense of responsibility and self-esteem and validates the importance of visual 
support. For pupils who need them, individual visual timetables are in place to support 
regulation and to help pupils to anticipate changes and transitions. Communication 
boards and “Now and Next” boards are in place and all staff, including the Headteacher, 
wear lanyards with visual cues. These resources have been adapted following expert 
advice from specialist settings within Lewisham, ensuring they meet the needs of pupils 
effectively.  
 
The progress towards this target was evident during the IQM Review Day. In Year 2, 
visual prompts were displayed to reinforce behaviour expectations, and Widgit word 
banks were used effectively as scaffolds to support pupils with writing their stories. 
Teachers reported that the consistent use of visuals has led to pupils having a better 
understanding of expectations and routines, and a positive impact on language 
development. The Year 6 teacher reflected that visual supports are particularly effective 
in supporting emotional regulation, The SEND Link governor, a former SALT and autism 
specialist, joined us on the Learning Walk. She brings her experience and expertise as a 
former SALT and autism specialist and reflected how the school has come a long way 
and how the school uses symbols.  
 
Target 2: To develop a low-arousal and/or sensory space which pupils with 
sensory, emotional regulation and other needs can access and use (with support) 
to help them with emotional regulation and wellbeing.  
 
Since the previous IQM Review, All Saints has further developed a low-arousal sensory 
space to support pupils with sensory processing needs, emotional regulation difficulties, 
and wellbeing, named The Sky Room. The Sky Room was designed and resourced by the 
Inclusion Manager, using her knowledge gained through visits to alternative provisions 
and support from Drumbeat Autism Spectrum Disorder (ASD) Outreach Service. The 
space is now fully established and resourced with soft mats, a mini trampoline, ambient 
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lighting, and sensory tiles. The room is used flexibly to meet pupil needs. These include 
timetabled interventions such as sensory circuits, and first thing in the morning for 
pupils who struggle to come into school, and as required for pupils need to use it to 
regulate. The Inclusion Manager shared the positive impact of the Sky Room including 
positive feedback from parents and pupils. Incidents of dysregulated behaviour have 
decreased due to more consistent and proactive sensory breaks.  
 
All Saints recently started the Partnerships for Inclusion of Neurodiversity in Schools 
(PINS) project which aims to improve school environments to better meet the needs of 
all pupils, with a particular focus on neurodivergence. To launch the project, a whole 
inset focused on sensory behaviour and needs. This training supported staff to recognise 
behaviour as a communication not something that needs punishment. From this 
training, the Year 1 teacher shared how she has reduced the time the pupils sit on the 
carpet leading to improved engagement and regulation. Previous training included 
relational approach attended by the Year 6 teacher, the Emotional Literacy Support 
Assistant (ELSA) and the Inclusion Manager, and emotional regulation attended by the 
Headteacher and Inclusion Manager.   
 
Staff have also considered how pupils’ sensory needs can be met in the classroom. When 
pupils are dysregulated, staff use a shared language, such as the Zones of Regulation. 
Movement breaks and brain breaks are now used more frequently as a whole class 
strategy. The Physical Education (PE) lead has supported teachers by developing a 
structured timetable and sharing resources such as “5-a-Day” activities and games. The 
Year 6 teacher reflected that this has resulted in improved focus, energy levels, and 
readiness to learn. Further strategies are being trialled across the school, including 
more active lesson inputs such as partner talk involving movement to different spaces in 
the classroom, and stretching routines in Year 1. Sensory boxes are available in most 
classrooms, “tools not toys” to help with concentration and focus. The Inclusion 
Manager wants to encourage pupils that can, to become more independent in taking 
their movement breaks. Therefore, sensory circuit sequence displays have been 
positioned just outside the classroom. During the learning walk, a Year 4 pupil was 
completing her movement break in the corridor and explained how these breaks help 
her learn and focus.  
 
Teachers have continued to develop low-arousal, uncluttered learning environments 
and this was again evident during the learning walk. In most classrooms, working walls 
and visual supports are prioritised over overcrowded displays, and the interactive 
whiteboard areas are kept clear of unnecessary resources. Irrelevant materials have 
been removed from windows, allowing more natural light into classrooms. Sensitivity to 
the sensory environment is given by ensuring that all classroom displays have the same 
low-arousal hessian backing and border colours, using the same dyslexia-friendly font.  
 
Target 3: To develop an internal system which tracks, monitors and, if 
appropriate, sets outcomes for the ‘soft skills’ for specified pupils with speech, 
language and communication needs. 
 
Leaders recognised that the school’s previous tracking system was not fit for purpose. 
They identified the need to develop a more robust and precise internal system for 
tracking the progress of pupils working below age-related expectations, particularly 



Assessor’s Evaluation for the IQM Flagship Project   
 

those working at a pre-key stage level. The aim was to move beyond broad descriptors 
and to define more clearly what “working below” means. 
 
With advice from external professionals, including the Lewisham SEN, Drumbeat 
Outreach and Brent Knoll special school, All Saints now use the Birth to 5 Matters 
guidance. This allows teachers and leaders to track progress in areas including Personal, 
Social and Emotional Development and Communication and Language. This also 
provides evidence to support applications for Education, Health and Care Plans 
(EHCPs).  
 
The Inclusion Manager and ELSA shared how the school has developed assessment 
strategies to measure the progress of pupils in areas other than the academic 
curriculum. For SALT interventions, the school uses the Lewisham SEND approved 
tracking system to measure progress.  To inform the progress of pupils who receive 
Social, Emotional and Mental Health (SEMH) interventions, progress of key skills, such 
as listening, turn-taking, and patience are measured using a 10-point scale developed 
with the Educational Psychologist.  The school’s Merit system is also used to track both 
positive and negative behaviours, including focus in class and behavioural incidents.  
Pupil voice activities and the EHCP annual review processes provide further evidence of 
progress, alongside discussions during parent evenings.  
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Agreed Actions for the Next Steps in the Flagship Project 
 
Leaders recognise that the development of the project is an ongoing journey and will 
continue with the Flagship projects for a second year.  The Inclusion Manager reflected 
that, while much progress has been made, the school has not advanced as rapidly as 
hoped. This has been largely due to a high number of new staff joining the school in 
September and being mindful of staff workload. Therefore, more time is needed to 
embed consistent practice across the school. 
 
Target 1: To develop a communication-friendly approach across the whole school 
to better support all the learners, whatever their needs may be. 
 
The school environment was recently audited by the SEND Standards, Quality and 
Inclusion Lead for Lewisham, and the Lewisham SALT. The Inclusion Lead will use this 
feedback to inform next steps alongside evidence from pupil voice activities.  
 
The Inclusion Manager reflected that, while visual timetables are embedded across the 
school, there is a need for greater consistency in the way symbols are removed once 
sessions are completed or by using a visual indicator, such as a green arrow, to show 
pupils where they are in the school day. She would also like to think about how to use 
Now and Next boards or visual timetables for collective activities where pupils can 
become dysregulated such as school worship or rehearsals.  Following a conversation 
with a parent whose child struggles to organise his home time routine, the Assessor and 
Inclusion Manager discussed how a visual checklist could be used to support pupils with 
transitions such as this.  
 
Although the school’s dyslexia friendly font is becoming more consistent, the Inclusion 
Manager reflected that this needs to be further embedded and consistently used for all 
displays, lesson slides and resources.  
 
Target 2: To develop a low-arousal and/or sensory space which pupils with 
sensory, emotional regulation and other needs can access and use (with support) 
to support emotional regulation and wellbeing 
 
To strengthen staff understanding and secure consistent practice, the school will 
continue its work through the PINS project, focusing on sensory and regulation needs. 
Training is scheduled for the week following the IQM Review, giving staff time to look at 
their current environment and how it can be adapted to better support pupil regulation 
and wellbeing. In addition, Drumbeat Outreach will be working with the school to 
complete a sensory audit.  
 
Strategies to support staff were discussed during the IQM Review Day. These include 
opportunities for teachers to engage in informal learning walks within colleagues’ 
classrooms to share good practice and develop confidence in adapting environments to 
meet sensory needs. Ideas about how teachers could be given directed time to develop 
their classrooms were also discussed including using the familiar supply teacher as 
cover.  
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During the Learning Walk, the Inclusion Manager highlighted an underused display area 
in the school hall, which often appears tired due to its location in a high-traffic walkway. 
This prompted the Assessor to share an idea seen in another IQM school, who changed a 
similar display into a sensory wall. The Inclusion Manager also reflected on the use of 
shared corridor spaces, including the potential removal of large bookshelves to create a 
calmer and more accessible environment. The school is blessed with a huge number of 
books however the Inclusion Manager noted that a next step will be to undertake a 
whole schoolbook audit, to declutter and again support the low arousal environment.   
 
Target 3: To develop an internal system which tracks, monitors and, where 
appropriate, sets outcomes for the ‘soft skills’ of specified pupils with Speech, 
Language and Communication Needs 
 
With Birth to 5 Matters now being used to assess and track pupils working pre–National 
Curriculum, leaders will focus on strategies to more effectively measure the progress for 
pupils in Key Stage 2 who are working at a Key Stage 1 level. Leaders also reflected on 
the importance of planning ahead to support pupils transitioning from Reception into 
Year 1. The Assessor suggested the Engagement Model as another alternative method to 
assess pupils working at a pre stage level and shared details of another IQM school who 
had this as their Flagship project.  
 
Although All Saints already has effective assessment in place, they would like to further 
explore strategies to track progress of SEMH interventions, such as Lego Therapy and 
ELSA. The school has submitted a bid for the Nurture UK Project which would provide 
access to the Boxhall Profile to track SEMH levels as part of the funding. However, the 
school would like to invest in this tool even if the bid is unsuccessful. The Assessor 
mentioned that many IQM schools use this and to reach out for support.   
 
As these systems become embedded, leaders will integrate these alternative assessment 
tools within the school’s INSIGHT tracking platform.  
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Overview 
 
All Saints is a one-form entry primary school in the London borough of Lewisham, with 
189 pupils currently on roll. The school has 32 pupils eligible for Pupil Premium 
funding, 40 pupils identified as having SEND, and five pupils with Education, Health and 
Care Plans, with at least a further five currently in the assessment process. The school 
serves a diverse community, with approximately 40% of pupils living in Greenwich and 
60% in Lewisham. This presents additional challenges particularly in relation to SEND 
processes; however, the Inclusion Manager is now supported by a SEND caseworker 
from each local authority. Due to the school’s small size, many staff hold multiple roles; 
for example, the Inclusion Manager also teaches in Year 1, and the Deputy Headteacher 
teaches in Year 2. All class teachers hold additional subject leadership responsibilities.  
 
Since the previous IQM Review, there have been a number of changes and developments 
across the school. Due to teachers relocating or moving on to new roles, including a 
position within a specialist setting, 4 new teachers were appointed in September. This 
included one Early Career Teacher (ECT). One week prior to the last IQM Review, the 
school had their Ofsted inspection who noted that “the school swiftly identifies pupils 
with special educational needs and/or disabilities (SEND) and provides effective 
support.” The school received their Statutory Inspection of Anglican and Methodist 
Schools (SIAMS) inspection in November 2025. This highlighted that “Relationships in 
the school are exceptional. Wellbeing is a priority for leaders, as a result adults and 
pupils are valued and nurtured”.  
 
I met with the School Administrator and Inclusion Manager to discuss attendance which 
at 94.9% is above the current national average. The positive data is a result of the strong 
relationships staff have with their families and the contextual factors influencing 
attendance and punctuality. A range of supportive strategies are in place, including soft 
starts and Breakfast Club offering a calm and nurturing start to the day. The school has a 
strong link with Lewisham’s Family Thrive service which provides intensive family 
support. Where needed, attendance meetings with parents offer practical support and 
these are always pre-empted by a phone call from the School Administrator before the 
formal letter is sent out. These approaches have had a measurable impact; for example, 
a pupil previously identified as school-refusing is now attending daily, arriving happy 
and communicating confidently. Persistent absence remains low, and staff work closely 
with the Lewisham Attendance Officer who visited on the day of the IQM Review.  
 
All Saints is outward facing and the Headteacher is proud of the high number of strong 
relationships the school has built with external agencies and professionals to support 
their inclusive offer. This includes the Lewisham SEND Advisor and SALT services, Brent 
Knoll Special School and Drumbeat ASD Outreach. The school is part of a School 
Development Group (SDG), a network of local faith schools who work collaboratively to 
share practice around adaptive teaching and developing low-arousal environments.  
 
Adaptive teaching has been a focus from the School Improvement Partner and is now 
well embedded across the school. To ensure every pupil can access and succeed, 
teachers provide effective scaffolds including visuals, dyslexia-friendly presentation, and 
using the gradual release of responsibility model. Cognitive load is considered through 
breaking learning down into manageable steps and when designing lesson slides. The 
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Deputy Headteacher explained how the small school environment results in lots of 
pedagogical discussions and the opportunity to share best practice and learning from 
courses. The pupils shared their books and could articulate how the teachers and TAs 
support them with learning. They appreciate the success criteria, worked examples and 
working walls which they can refer back to during lessons.   
 
Personal Development and support for pupils with SEMH needs remains a significant 
strength at All Saints. The whole school behaviour approach continues to be informed 
by the public praise model, and updated training ensures new staff are on board. The 
Deputy Headteacher reflected how the recent whole school training through PINs 
project has strengthened staff confidence in responding calmly and compassionately to 
dysregulated behaviour. This was also highlighted by parents who commented positively 
on the school’s reflective, fair, and respectful approach to behaviour where pupils are 
encouraged to think about their actions and take responsibility.  
 
Targeted interventions are implemented for specific SEMH needs including Circle 
Solutions, ELSA and a Cognitive Behavioural Therapy informed transition programme 
for Year 6 pupils. I observed a girls' resilience and friendship group where the ELSA was 
modelling overcoming barriers and turn taking. The school also has access to 
counselling service through Lewisham’s Children Overcoming Domestic Abuse (CODA) 
programme.  Speaking to pupils throughout the visit consistently highlighted the 
positive impact of wellbeing provision, including the Zones of Regulation, interventions 
and sensory circuits.  
 
Speech and Language Therapy interventions are delivered by trained Teaching 
Assistants (TAs). I had the pleasure of observing a Lego Therapy session, led by the 
school’s ELSA. Designed to improve social communication, teamwork, and problem-
solving skills, pupils take turns to be the rotating roles of engineer, supplier, and builder 
to build a Lego structure. The pupils involved confidently articulated how this group 
supports them: “It helps me to listen to my classmates and respond back”, “I am better at 
following instructions now” and “It has helped my communication and given me more 
words for my writing”. The school prioritises reading, and this is further supported 
through dedicated volunteers who deliver one-to-one reading sessions, supporting 
phonics, fluency, and comprehension. Volunteers are well supported by staff, and 
feedback is used effectively to inform teaching and intervention planning. 
 
It was lovely to meet with the School Administrator who shared the impact of inclusive 
art across the school. With a background and passion for art, her after school arts and 
crafts club has since evolved into teaching weekly art sessions in Years 4, 5 and 6.  
Providing pupils with the opportunity to be expressive supports self-esteem, resilience, 
independence, and creativity, particularly for pupils with SEND who she noted flourish 
in this environment. 
 
It was a pleasure to visit All Saints Primary School once again and the school continues 
to demonstrate a strong inclusive ethos. When reflecting on what makes All Saints 
special, leaders, governors, and staff, a common theme of community, kindness and 
family came through. This was summarised by the SEND Link Governor who shared 
that, “Inclusion is a priority. The values of the school are very inclusive with real 
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kindness seen across the school. Staff have a passion for making sure pupils are not left 
behind.”  
 
Thank you to all for all your hard work and dedication. 
 
The school continues to move from strength to strength in terms of its superb inclusive 
practice and I am firmly of the opinion that the school fully meets the standard required 
by the Inclusion Quality Mark to maintain its status as a Flagship School. I therefore 
recommend that the school retains its Flagship Status and is reviewed again in 12 
months. The next review will look closely at how the school has interacted with its 
Inclusion Cluster and promoted continuing outreach. Evidence of cluster working will 
underpin the capacity for the school to maintain its Flagship status.    
   
Assessor: Ms Heather Coward 
  
Findings confirmed by Inclusion Quality Mark (UK) Ltd:    
    

  
………………………………………….   
Joe McCann MBA NPQH   
Director of Inclusion Quality Mark (UK) Ltd   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


